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Hyoinina B.
KaHauaat GpiaocoPpCchbKuxX HayK, JOLUEHT Kadeapu dinocodii
1 CycniIbHUX HayK, Bumuii qep>xaBHUM HaBYaIbHUN 3aKi1a]] Y KpaiHu
«YxpaiHChbKa MEeJIMYHA CTOMATOJIOTTYHA akaaemis», M. [lonraa
vera.dubinina777@gmail.com

TEPMEHEBTUYHUI HNIAXIJ IO PO3IJISAAY IIEI YHIBEPCUTETY
SIK COIIAJIBHO-KYJbTYPHOI'O ®PEHOMEHA
B ICTOPII ®LLIOCO®II

DeHomen oc8imuU  AK THCMUMYYIUHA OCHO8A 2YMAHIMAPHO2O 3HAHHA €
xapaxmepHot o3Hakorw cyyacrocmi. Came 6 makiu axocmi ¢hinocogpcvka Oymra
BUABIISIE GILACHY €8PICMUYHICIb | NPONOHYE ANbMEPHAMUBHI NIOX00U 00 BUDIUUEHHS]
npoosem, BUKIUKAHUX PO3BUMKOM C8IMO0BoI yueginizayii, axi npogheciline Haykoge
MUCNEHHA 6auumob Juuie AK CYKYIHICMb OKpeMUX, «CHeyianbHuxy dcnekmis,
no30aeieHux YiiiCHOCmi.

s cyuacuoi cycninbemea nompiobna 0coOUCMICMb-YiNiCHA, KOMHEmeHmHA,
30amHa 00 CAMOCMIUHUX pIilleHb, 20MO08a BUKOHAMU PO3YMHI, pOo3yMitoyi Oii
VY eubpaniil cgepi OisinbHOCMI, BUKOPUCOBYIOUU He MINbKU Hnpogheciiini, ane u
ocooucmi sikocmi. OOHAK BUKOPUCMAHHA DINOCOPCOKUX Kame2opil 6 aHanimuyi
peaniti 0C8IMHBLO2O NPOYECy 3ANeHCUMb 8i0 PIBHS NAPAOUSMATILHOCIE CYYACHO20
Qinocogpysannsa, xapakmep AK020 BUSHAYAEMbCA 2NUOUHOWO  ICMOPUKO-QINo-
cogcbK020 0OIPYHMYBAHHS KOHYENM) 6UULOT OCBIMU.

V3acanvnenns icmopuunozco 6unaoxy @inocogysanHs, CnpAMOBaAHO020 HA
KOHYenmyanizayito HA8YaibHOi ma 8UX0BHOI OINbHOCMI THOOUHU, € NPIOPUMEMHUM

3a80AHHAM CY4ACHOI HAYKU, DIWEHHS AK020 003801UMb YMEOPUMU SAKICHO HOBY
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OCHO8Y 05 [0eHmuikayii ma oyiHKu KOHYenyit iHcmumyyionanizayii i pegop-
MYBAHHS CUCTEMU BUWOI OCBIMU, POSUUPUMU [T CEMAHMUYHUL 2OPUSOHM, BUABUMU
@inocogpcoki  nepedymou  aKmyanbHux — OCEIMHIX NPAKMUK, CHPOEKMYy8amu
MOACIUBICINL (POPMYBAHHS HOBOT OCBIMAHCHKOI CNIILHOMU.

YV ecmammi poszensdoaemocs ides yHigepcumemy, K HAUOLIbUL ACKPABO BUPA-
JHCEHO20 (heHOMEHY 8 paMKaxX KOHYenmyaiizayii oceimu.

Knwuoei cnoea: oceima, 3HaHHA, VHIBEPCANbHE 3HAHHA, KOHYENmM)yani3ayis
ocsimu, yHigepcumem, Qinocoisn ocsimu.

JAyoununa B.
KaHauaaT GuiaocoPpCcKux HayK, TOUEHT Kadeapsl ¢puiocopuu
U OOIIIECTBEHHBIX HayK, BrIciee rocyiapcTBeHHOE yueOHOE 3aBe/ieHUE Y KpauHbI
«YKpanHCKasg MEIMIIMHCKAsl CTOMATOJIOTUYECKast akagemMus», r. [lontaBa
vera.dubinina777@gmail.com

TEPMEHEBTUUYECKHUH NOJX0/ B PACCMOTPEHUU UJEU
YHUBEPCUTETA KAK CONUAJIBHO-KYJIbTYPHOI'O ®EHOMEHA
B UCTOPUHU ®UNJTOCOPUHN

B nosom meicsuenemuu memnsaromes @QyHKyuu uenoeekd, a 3HAUUM 8blOBU-
2aomes. U Hogvle mpebo8anusi K Npo@eccUoOHAIbHOU U JUYHOCMHOU HO020MOBKe
b0yoywezo cneyuanucma, e20 HpascmeeHHomy o00uky. CoépemenHOMYy 00ujecmeay
HYJICHA JTUYHOCMb-YENIOCMHAS, KOMNEeMeHmHAas, CHOCOOHAs K CaMOCMOSAMENbHbIM
peuleHusaM, 20moeas OCYWeCmeIamb OCMbICIIeHHble, NOHUMarwue Oeucmsus
8 U3bpanHoll cghepe desmenbHOCMU, UCNONBL3YS He MOJILKO NPODeCCUOHANIbHbLE, HO U
nuyHocmHble kavecmea. Koncmumyuposanue ¢gpenomena obpasosanus 8 xauecmee
UHCIMUMYYUOHATILHOU OCHOBbL 2YMAHUMAPHO20 3HAHUS S6AAemcsl XapaKmepHbiM
NPUBHAKOM coepemeHHocmu. MmenHo 6 makom Kauecmee @huiocockas Mulcib
obOHapyxcusaem coOCMBEHHYI0 I8PUCMUYHOCIb U npediazaem albMepHAmMUEHble
no0X00bl K peuwieHuio npoobiem, 6bI36AHHBIX paA3eUMuUeM MUPOBOU YUBUIUZAYUU,
Komopuvle npogeccuonHarvhoe HayuHoe MbluileHue UOUm IUtlb KaK CO80KYNHOCMb
OMOENbHBIX, «CHEYUATIbHBIX» ACNEKMO8, TUULEeHHBIX YeIOCTMHOCTU.

B oannoii cmamve paccmampusaemcsi uoes yHusepcumema Kaxk Hauboee spKo
BbIPAICEHHO20 (PeHOMEHA 8 pamMKax KOHYenmyaiusayuu oopazoeanus. Mooicno ckazamo,
YUMo UMEHHO eBPONEUCKUll YHUBepcumem AGUICA NPAKMUYECKUM GONIOWEHUEM
KOHYenma 00pa3zoeanus, KEUHMICCEHYUuel Komopo2o SGUIUCL aAKAOeMUYeCKds U
epaxcoaunckas — c800600a U - HUCMbLL,  OECNPUCMPACMHbLIL — NOUCK — UCTNUHBL.
IIpoananuzuposamnl pe3yibmamsl MeopemuyecKux NOUCKO8 mex Mulciumerell, Komopbule
HA COBPEMEHHOM YPOBHEe pa3pabamuleéaiu UOer0 YHUBEPCUMEMCKO20 00PA308aHUSL.

Knioueevie cnosa: obpazosanue, 3HaHue, YHUBepcaibHoe 3HAHUE, KOHYeN-
myanuzayus oo6pazosanus, ynusepcumem, Quiocopus 0opazo8aHus.
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THE HERMENEUTIC APPROACH IN CONSIDERING THE IDEA
OF THE UNIVERSITY AS A SOCIO-CULTURAL PHENOMENON
IN THE HISTORY OF PHILOSOPHY

The phenomenon of education as the institutional basis of humanitarian
knowledge is one of the main features of modernity. It is in this capa-
city philosophical thought reveals its own heuristics and offers alternative
approaches to solving problems caused by the development of world civilization,
which professional scientific thinking sees only as a set of separate, "special”
aspects, devoid of integrity.

The generalization of the historical destiny of philosophizing aimed at the
conceptualization of human education and educational activities is a priority task of
modern science, the solution of which will allow to form a quality new basis for
identifying and evaluating the concepts of institutionalization and reforming the
education system, to widen its semantic horizon, to discover the philosophical
prerequisites of actual educational practices and to design the possibility of forming
a new educational community.

This article considers the idea of university as the most pronounced
phenomenon within the conceptualization of education. We can say that it is the
European university is the practical embodiment of the concept of education, the
quintessence of which is academic and civil freedom and a pure, impartial search for
truth.

The purpose of the research is to reveal the historical and philosophical laws
of the formation of the concept of learning in higher education. The findings of the
research can be assimilated by the modern pedagogical thought which will help
looking for optimal ways of constructing educational practices in the higher medical
school.

Key words: education, knowledge, universal knowledge, conceptualization of
education, university, philosophy of education.

Hermeneutics is the art of understanding the secret, sacred meaning of texts.
Under the text is understood all that is created artfully (scientific theories, lecture
material, computer programs, buildings, people and his actions). This article
considers the idea of the university as the most pronounced phenomenon within the
framework of the conceptualization of education. We can say that it was the
European University that was the practical embodiment of the concept of education,
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the quintessence of which was academic and civil freedom and a pure, impartial
search for truth.

Relevance: In the new millennium, the functions of a person are changing,
which means that new requirements for professional and personal training of a future
specialist are also being put forward. His moral image. Modern society needs a
personality-holistic, competent, capable of independent solutions, ready to implement
meaningful, understanding actions in the chosen field of activity, using not only
professional but also personal qualities. The constitution of the phenomenon of
education as the institutional basis of humanitarian knowledge is a characteristic
feature of modernity. It is in this capacity that philosophical thought reveals its own
heuristics and offers alternative approaches to solving problems caused by the
development of world civilization, which professional scientific thinking sees only as
a set of separate, "special" aspects, devoid of integrity.

This article considers the idea of the university as the most pronounced
phenomenon within the framework of the conceptualization of education. We can say
that it was the European University that was the practical embodiment of the concept
of education, the quintessence of which was academic and civil freedom and a pure,
impartial search for truth.

Here it is necessary to analyze the results of theoretical searches of those
thinkers who at the present level have been developing the idea of university
education — J. Newman, H. Ortega y Gasset, K. Jaspers, E. Durkheim, M. Weber,
K. Kerr, A. Wyehead, V. Taylor, J. Habermas, and also to consider the views of high
school researchers on the idea of the university. Sociocultural grounds for
formulating the idea of a modern university are introduced, and the dependence of
structural features of the university on its goals is justified.

Education — the most important part of the life of the individual and therefore
appears as one of the most important spheres of society. Higher education is the result
and the ultimate expression of the idea of education in each particular society and in
each particular era. For the European education, the university becomes such an
important phenomenon.

In many countries of the world, universities are very popular, which in turn is
associated with their symbolic capabilities. However, the global socio-cultural
changes that accompany the change of epochs cast doubt on the ideas that the famous
universities of Italy, Spain, Britain, Germany, and France have generated, creating
a contradiction between the customary arrangement of the university and its current
assignments. Thus, it is necessary to rethink the idea of the university as a socio-
cultural phenomenon. In the Grand Charter of European Universities of 1988 [1]
drawn up in Bologna, we find that "the University is an autonomous institution within
societies with different organizations that are the result of divergences in
geographical and historical heritage. He creates, studies, evaluates and communicates
culture through research and study. The University is the keeper of the traditions of
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European humanism. In the realization of his vocation, he constantly strives to
achieve universal knowledge, crosses geographical and political boundaries and
affirms the urgent need for mutual knowledge and interaction of different cultures. It
produces, evaluates and transmits culture — this is an inheritance, through research
and study. To know the needs of society with respect to universities, their research
and educational process must be morally and intellectually independent of any form
of political power and economic pressure. The processes of study and research in
universities should be inseparable, even if this contradicts the changing needs of
society. Freedom of research and education is the basic principle of the life of the
university; this principle must be respected and adhered to by both the universities
themselves and the government" [1].

Y. Habermas (German philosopher and sociologist of the 20th century),
describing university autonomy, wrote: "Humboldt and Schleiermacher were
interested in two points in connection with the idea of the university. The first is how
modern science can be institutionalized, free from the care of religion, so that its
autonomy is protected from the claims of the state and from the influence of
bourgeois society interested in the practical results of scientific work. The solution
was seen in the state guarantees of autonomy. The second is the need to explain the
reasons why the state is interested in providing the university with an external form
of unlimited freedom. The level of culture is determined by the benefits that science
brings" [5, p. 16].

The authors of the theory of the classical university believed in the authority of
science, and therefore allocated to it the priority positions in university life. The
autonomy of the university was necessary first of all for the sake of being a temple of
science.

Humanization of education and the humanitarian function of the university
were aimed at the formation of a personality — highly intellectual and intelligent,
which was identified with the notion of "educated". Such a comparison was possible
due to the fact that scientific knowledge, to which a person was attached to the
university, implicitly carried a humanistic content. The truth in classical philosophy,
since the times of Ancient Greece, contained good, beauty and justice.

The process of cognition, study, education included the process of the
formation of a morally and aesthetically developed subject. "The merit of that
professor is criticism and rejection of by-products of accelerated social evolution. An
invisible "sanitary" border was built up, which isolated the university from a society
that was saturated with civil wastes and cultural waste" [4, p. 16—17].

Thus, university education in the XIX century was fundamental and
humanitarian. Studies and education, in unity, in the enlightenment and creation of
man through the development of his scientific curiosity and intellectual capacity were
the very education. The university saw its goal in the development of intelligence and
the disclosure of spiritual potential.
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M. Foucault, in his study on the history of sexuality, considers this concept in
its gradual ascent from a mundane-material and physiological sense, through the
socio-political content to some higher characteristics of man, which, although not
completely defined, are nevertheless the main goal of its development" [6, p.55].

Although M. Foucault was not a theorist of education in the proper sense of the
word, it should be acknowledged that his ideas, connected not least with the
consideration of the formation of the episteme in the classical and non-classical
philosophical tradition, the idea of social construction of the most important
anthropological concepts — power, disease, punishment, sexuality, up to the idea of
constructing the very concept of man, have and continue to have a significant effect
on the formation of the currently extremely popular post-structure and post-modern
theories until consideration gender stereotypes and analyzing phenomena of
consciousness.

Not for nothing in the aristocratic and educated circles of this period was a
joking definition: the intellectual is the son of a shoemaker who graduated from the
university. The university had a "metabolic potential", which allowed "digest" and
ennoble the commoner, and not only train his profession [5, p. 17].

All the criteria of the classical university developed historically, were refined at
different stages of development, but the cultural spirit of the epoch always expressed
its time. Time and spirit of the former epochs were quite carefree in comparison with
modern times: slow flow, measured development, predictable steps. The University
could then afford both autonomy and elitism in pure science.

The creation of this educational institution was preceded by the program works
of the classics of German idealism — Schelling, Fichte, Schleiermacher and therefore
the concept of the Humboldt University can be considered as a productive synthesis
of the ideas that they contained [7].

The main features of the Humboldt University were academic freedom and the
unity of scientific research and teaching.

The original British thinker and theorist of education — John Henry Newman
(1801-1890) evaluated the European university as an institution that has a clearly
expressed and constantly performed educational function. In his opinion, the
university, in addition to other tasks (education and research), forms a special type of
worldview in which moral guidelines play a leading role. His main work, in which he
laid the West European tradition of philosophical discussion of the university as a
subject of social change, is called the "Idea of the University."

The most important thought of this study is a comprehensive justification for
the university's special mission. This mission is the affirmation of the unity of
mankind, based on the integrity, universality and unity of human knowledge. This
idea is the principle that constitutes the semantic core of this work.

In this work he notes that "The purpose of the university is the cultivation of
the intellect. Intellect is understood by Newman as a relatively stable structure of the
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individual's mental abilities, which is identified with the system of mental operations,
with the style of thinking and strategy of solving life problems, with the effectiveness
of an individual approach to a situation that requires cognitive activity and has
universal characteristics" [3, p. 5].

José Ortega y Gasset believes that the researcher, the scientist at present (of
course, the Spanish university of the first half of the twentieth century) is a fairly
narrow expert in any specialty who is not able to work out and, even more so, to
teach the pupils a complete knowledge about the world. In this phenomenon of the
narrow professional José Ortega y Gasset sees one of the sad symptoms of the era.

Here, perhaps, it is worthwhile to ask how ideal the universal and integral
knowledge, the loss of which the philosopher so regrets, in principle will be realized
in our day. After all, even in special areas — physics, chemistry, biology, medicine, no
one, even the most significant scientists, is able to master the entire amount of
accumulated knowledge.

The tendency towards scientific specialization is an objective phenomenon that
can not be canceled with good wishes or nostalgia for the universal education of
earlier eras.

Science (like language) builds a puzzle. Each of the sciences fills its site, partly
letting it know what is hiding in other areas. But there is no single rule or principle
for building a puzzle. The puzzle does not have a substance, a common truth or
essence. But there is in fact the original picture, we can say that it is given
transcendently, a priori. Finally, there is a base, a platform for the puzzle, whatever it
was, from whatever it was made. The platform and the mental image are what makes
the world itself and the science of the world possible.

Undoubtedly, the Spanish philosopher is right when he says that modern
universities release their pupils without some universal idea of the world, but as an
outlet, he suggests creating a "faculty of culture", something like the faculty of liberal
arts. The latter should become a kind of unifying link for special faculties.

After all, the goal of any real education, Fichte reminds us, is a strong, definite,
integral spiritual existence, about which it will be possible to say that it not only
"develops and thrives", but, of course, is, and which can not be any other, but only
such as it is. If a university education does not seek such an existence, then it is not
education, but only an aimless game, similar to that played by wealthy youth in
modern universities.

Because if the university does not form a similar integral spiritual existence in
its graduate, then, at best, it only means that its education has not yet been completed
[8, p. 25-26].

An attempt to comprehend the new tasks of the university is presented in the
article by Yu. Habermas "The idea of the university. Processes of Learning" (1994)
[5], where the author concentrates his attention on the tradition associated with the
philosophy of German idealism and implemented in the reform of the German
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university. In this tradition, the university sought to make the institution of Science
and scientific knowledge.

As M. Gusakovsky wrote in his work, "... mental development is the result of
learning, which is directed; study, therefore, requires a careful description of such
a scheme of behavior, which is regarded as desirable for specific reactions [2, p. 22].

The university survived its first major crisis when it was forced to reorganize
itself from the medieval university of doctors, lawyers and theologians to the natural
science university of scientists and engineers. Experimental natural science and
applied science entered the walls of the university, expanding the field of knowledge
that should be taught to university students [2, p. 6].

The modern university conveys universal knowledge, calls into question the
content of its educational function, and this is its problem. Thus, today's university
has become many-sided. We understand what a university is, what its status is, what
requirements it puts forward to itself, but we can not accurately determine its
"formula". The globalization of the scale of the spread of higher education, indicates
the ambiguity of the concept of university.

It is clear that the activities that take place at the university have no clear limits,
and if you try to create them, then there will be a threat to the university itself,
because its ability to adapt will be compromised, which allows it to develop and
exist. It 1s a complex structure, it is designed not only to teach to understand the
world, but also to live comfortably, under conditions of uncertainty, personal and
social development. The university generates super complexity, teaches us to live
with it.

It should be noted that the very idea of the European University contains a lot
of fairly fuzzy goals, tasks, concepts, which are extremely difficult to unite into a
holistic image.

This is particularly difficult to do, given the long and difficult path that
universities have gone through in their history, from antiquity to advanced
institutional forms. During this time, the universities themselves changed, the
principles and forms of education and upbringing changed, as did the European man
himself. The idea of the university, created by V. Humboldt two centuries ago, turned
out to be an important socio-cultural concept, which has not lost its significance to
this day. From the very beginning of its existence, the university was an institutional
form within which the individual's moral growth was carried out. Philosophers — the
theorists of education, among which the figures of V. Humboldt, F. Schelling,
F. Schleiermacher are particularly distinguished, reasonably believed that the
classical university is the focus of the spiritual and moral culture of the people.

J. Newman believes that the university performs a high social mission, and
educates the intellectual elite.
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The idea of the University's inextricable link with the life of modern society is
expressed by Max Weber, an important condition for the development of the
individual is objective knowledge.

K. Jaspers believed that a person should realize his responsibility for his own
moral development, in this he saw the main result of the educational impact of the
university on the student's personality. The main task of the University of José Ortega
y Gassetis to introduce a person to a culture that helps to see the way of life.
J. Derrida, speaking about the nature of the university, compares the fundamental and
practical feasibility in the framework of university education.

In conclusion of my thoughts I would like to say the following: a modern
cultural situation allows us to speak about quite radical changes in the forms and
tasks of university education. The University, as before, continues to play
a significant role in modern society. However, despite the existing traditional and
proven institutional forms, the development of the university continues, which is
reflected also in the philosophical reflection on the conceptualization of higher
education.

Summarizing the analysis of the works of European philosophers about the
"idea of the university", we can say the following: throughout history, educational
value was given primarily to the content of scientific knowledge, as it is engaged in
the search for truth; the content of university education and upbringing should be
aimed at revealing the inner potentialities of man; freedom of thought is an important
condition for the education of the individual, which was reinforced by academic
freedom and the autonomous institutional position of the university; in all the works
of philosophers considering the "idea of the university," an idea is being made about
the influence of the university on the development of society, if in the 18th-19th
centuries, this influence was considered relatively hidden, then already in the
XX century, the university turns into a special social institution, designed to respond
to requests and demands of the time.
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